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Abstract

Students’ intrinsic motivation tends to diminish with age, and teachers often struggle to
stimulate it. The self-determination theory (Ryan and Deci, 2000) suggests that activities
addressing students’ needs for autonomy, competence, and relatedness enhance motivation.
Choice is the common nominator for these needs. However, for teachers to successfully
implement this approach, they must have knowledge and good understanding of students
and possess a high level of emotional intelligence. The article is based on the Poems Project,
which equips teachers with a self-assessment test to evaluate their emotional intelligence
competence and an online course to help them improve their skills and knowledge.
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1. Motivation in education and using choice
as a teaching strategy

Motivation is essential in education, driving students to engage with and
pursue learning. It can be categorized into two types: intrinsic and extrinsic
motivation. Intrinsic motivation refers to engaging in activities out of genuine
interest or personal satisfaction, while extrinsic motivation involves performing
tasks to achieve external rewards or avoid negative outcomes. Though distinct,
they can complement each other—extrinsic motivation may support or evolve
into intrinsic motivation when aligned with students’ values and interests. In
education, fostering both is essential for sustaining engagement, as intrinsic
motivation promotes deeper learning and creativity, while well-structured
extrinsic incentives can guide persistence and effort, especially when intrinsic
interest is low. Developing both types in the classroom nurtures a more
motivated and resilient learner (Deci et al, 1991; Boekaerts, 2010; Tohidi &
Jabbari, 2012; Stirling, 2013; Urhahne & Wijnia, 2023).

However, intrinsic motivation—an internal drive rooted in genuine
interest—often declines with age, making it increasingly challenging for
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educators to inspire students. According to the Self-Determination Theory (Ryan
& Deci, 2000), self-motivation flourishes when students’ needs for autonomy,
competence, and relatedness are fulfilled.

Intrinsic motivation emerges when learners find personal interest in a
subject. Cognitive Evaluation Theory, a sub-theory of the Self-Determination
Theory, suggests that social-contextual factors such as positive feedback and
meaningful incentives can enhance intrinsic motivation. Competence, defined
as the perception of effectiveness and mastery, is best supported by tasks that
match students’ cognitive abilities. However, competence alone is insufficient;
students must also feel autonomous, experiencing a sense of volition and control
over their actions. Relatedness, the need for interpersonal connection, can be
fostered by promoting peer acceptance and collaboration (Katz & Assor, 2007;
Katz et al., 2006).

Extrinsic motivation, in contrast, refers to performing tasks for specific
outcomes and appears in four ways: external regulation (behavior driven by
external rewards or demands), introjected regulation (actions motivated by
internal pressures like guilt), identified regulation (engagement aligned with
personal goals and values) and integrated regulation (behavior fully assimilated
into one’s sense of self) (Ryan & Deci, 2000).

Incorporating both intrinsic and extrinsic motivation in the classroom is
essential for sustaining student engagement. While intrinsic motivation tends to
decline over time, extrinsic motivation remains relatively stable. Unfortunately,
schools often impose more rules and reduce student choice just as the need for
autonomy increases (Lepper et al., 2005). This can cause students to perceive
school tasks as lacking relevance or value.

To counter this, offering meaningful choices in the classroom is a
powerful strategy. When choices align with students’ interests, values, and
goals, they bolster both autonomy and competence. Research shows that choice
enhances motivation, engagement, perceived competence, and aspirations.
Students often feel more in control, which positively influences cognitive,
emotional, and academic outcomes.

Children, more than adults, are especially responsive to choice, with
optimal motivation arising from two to four meaningful options. As Katz and
Assor (2006) emphasize, “Choice is motivating when the options are relevant to
the students’ interests and goals (autonomy support), are not too numerous or
complex (competence support), and are congruent with the values of the
students’ culture (relatedness support)”. Offering students thoughtful
alternatives throughout their education enhances self-determination, nurtures
interest, and builds decision-making skills.
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2. Choice as a teaching strategy and teachers' emotional
intelligence

Using choice as a teaching tool, improving students' decision-making
ability, and teachers’ emotional intelligence are interwoven, and all these aspects
form a dynamic foundation for fostering student motivation and engagement in
the classroom (Noreen & Kazim, 2021; Rahman et al., 2024). These elements are
interdependent and mutually reinforcing, creating a classroom environment that
supports both academic achievement and personal growth.

Using choice as a teaching strategy empowers students by enhancing
their sense of ownership, autonomy, and relevance in learning. When students
are given meaningful options, they are more likely to find personal value in their
work, which increases engagement and enjoyment (Cordova and Lepper, 1996;
Katz, 2006; Patall, Cooper, & Robinson, 2008; Evans & Boucher, 2015). Offering
choices accommodates diverse learning styles and fosters independence,
encouraging students to take responsibility for their education.

Research suggests that providing students with opportunities to make
decisions supports the development of critical thinking and decision-making
skills (Beymer & Thomson, 2015). As students assess options and weigh potential
outcomes, they build confidence in their ability to make informed choices.
Repeated practice in a supportive environment helps strengthen
self-efficacy - the belief in one’s capacity to influence outcomes, which, in turn,
enhances motivation and perseverance.

Emotional intelligence (EI) is a vital competency for teachers, aiming to
create a nurturing and responsive learning environment. Teachers with high
emotional intelligence are adept at recognizing and responding to students’
emotional needs, creating classrooms that are both empathetic and motivating.
These educators can effectively balance support and autonomy, adapting their
approach based on students' emotional states and developmental needs.

When offering choices, emotionally intelligent teachers are better
equipped to determine the appropriate level of autonomy for each student. They
can scaffold decision-making experiences to match the student’s readiness,
fostering both competence and emotional resilience. By modeling emotional
regulation and healthy interpersonal interactions, teachers help students
develop the emotional skills necessary for effective decision-making and
academic success.

Strong teacher-student relationships, built on trust and empathy, are
central to fostering intrinsic motivation. In such environments, students feel safe
to take risks, engage deeply with content, and embrace challenges. This climate
enhances academic outcomes and nurtures social-emotional development.

Research underscores the positive correlation between teachers’
emotional intelligence and students’ academic motivation (Salovey & Sluyter;
Durlak et al.,, 2011). Teachers who understand emotional triggers and foster a
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positive emotional climate can enhance student participation, engagement, and
achievement. Integrating EI training into teacher education and professional
development programs is essential for cultivating emotionally intelligent
educators (Brackett & Katulak, 2013).

Moreover, emotionally intelligent teachers serve as role models,
demonstrating key emotional competencies such as self-awareness,
self-regulation, empathy, and social skills. These five dimensions of EI have been
shown to influence student motivation significantly, promoting both personal
and academic growth. Students are more likely to engage when they feel
understood, supported, and capable of managing their own emotional responses.

The interplay between choice, decision-making, and emotional
intelligence creates a synergistic effect that enhances motivation, engagement,
and self-efficacy. Teachers who incorporate choice and demonstrate high
emotional intelligence foster a learning environment that values student voice,
encourages reflection, and promotes resilience. This integrated approach equips
students not only with academic knowledge but also with the emotional and
cognitive tools needed for lifelong learning.

In high-pressure learning situations, emotions can significantly affect
decision-making. Emotional intelligence helps both teachers and students
manage these emotions, improving clarity, judgment, and goal-aligned behavior.
By learning to regulate emotional responses, students can make better decisions
that support their academic and personal objectives.

The thoughtful integration of student choice, decision-making
development, and emotional intelligence in teaching practices significantly
enhances the learning experience. Teachers who effectively balance these
components can create motivating, empowering, and emotionally healthy
classrooms that support the holistic development of every learner.

Research shows that teachers' emotional intelligence (EI) and their
students' motivation to learn are linked in a good way. This shows how
important it is to teach EI as part of teacher education and professional
development programs (Salovey & Sluyter, 1997; Durlak et al., 2011). Knowledge
of individual emotional triggers and encouragement of enthusiasm enable
teachers to create a concentrated learning environment that enhances student
participation and academic achievement. Similarly, adding emotional
intelligence training to teacher preparation programs can increase the
effectiveness of instruction and strengthen the relationship between the teacher
and the students (Brackett & Katulak, 2013). Teachers with high emotional
intelligence may also effectively model emotional skills, which fosters an
emotionally healthy classroom environment that stimulates students to study
and participate fully (Brackett and Katulak, 2013). Teachers aiming to support
students and enhance the whole educational process will find EI to be an
excellent tool. The findings further show that students' motivation to participate

116



ENHANCING TEACHERS’ EMOTIONAL INTELLIGENCE

in learning activities is significantly influenced by the five elements of emotional
intelligence: self-awareness, self-regulation, self-motivation, empathy, and
social skills.

To estimate our teachers’ perceptions of the role that giving students a
choice has in learning, what they think about choice strategy, teachers’
emotional intelligence, and whether teachers need training in developing their
emotional intelligence, we administered a questionnaire to 30 teachers from
schools in Jasi. The questionnaire included questions to gauge their experiences
and opinions on these topics. The responses provided valuable insights into how
teacher awareness of emotional intelligence can influence their approach to
empowering student choice in the classroom, and therefore enhancing their
motivation.

1. Do you think providing students with choices is relevant? Why do you

use choice?

Teachers widely agreed that offering students choice is highly relevant
in today’s diverse classrooms, as it promotes equity and creates opportunities
for all learners to succeed. Providing choice supports multiple learning styles,
encourages positive behaviors, and fosters student ownership. It creates a more
engaging and inclusive environment, allowing teachers to focus on small groups
or individuals needing extra support while others work independently. This
approach promotes creativity, critical thinking, and innovation (Katz, 2006;
Patall, Cooper & Robinson, 2008; Evans & Boucher, 2015).

Student choice also sparks excitement and deepens interest in topics and
curriculum content, making learning more meaningful. Teachers noted that
incorporating choice leads to a shift in mindset, empowering students and
fostering a more dynamic, student-centered classroom culture.

2. In the classroom, how and where can teachers use choice strategies?

Teachers reported using choice strategies at various points during
instruction—when introducing new topics, providing practice, or assessing
learning. Many referenced the Universal Design for Learning (UDL) framework,
which encourages flexible approaches to content delivery, engagement, and
assessment. UDL recommends presenting content in multiple formats (e.g., text,
audio, video, hands-on activities) and allowing students to demonstrate
understanding in various ways—through tests, presentations, or creative
projects.

Teachers also used tools like Know/Want-to-Know/Learned (K-W-L)
charts to guide instruction based on student interests. As the unit progressed,
they offered activities aligned with learning goals but allowed students to choose
how to demonstrate their learning. Options included completing a set number
of tasks linked to outcomes, selecting resources such as videos or leveled texts,
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or choosing formats like writing, performing, or producing multimedia pre-
sentations.

Other strategies included giving students control over due dates, pacing,
group selection, or research topics. These methods promoted autonomy,
supported individual learning preferences, and encouraged self-regulation
(Maxwell, 2002). Overall, teachers found that choice helped make learning more
relevant, inclusive, and motivating.

3. Why do you use choice?

Teachers consistently reported that choice increased student
engagement. They expressed frustration with students who displayed apathy,
low motivation, or lack of confidence. By offering choices, teachers observed
improved ownership and participation. Students felt more in control of their
learning and more connected to the content.

Choice helps personalize learning, accommodate varied interests, and
build students’ self-confidence. It encourages independence and self-regulation,
key components of lifelong learning. When students perceive relevance in what
they are learning, their motivation naturally increases. Teachers noted that
providing choices not only helped students feel more capable but also fostered
intrinsic motivation by allowing them to make meaningful decisions related to
their learning goals.

4. Are there any detrimental effects of choice? How do you avoid choice

overload?

While teachers valued choice, they acknowledged potential drawbacks.
Offering too many options can overwhelm students and lead to indecision or
regret. To avoid this, teachers recommended limiting the number of choices and
ensuring each option is purposeful and manageable.

They emphasized the importance of scaffolding—building students’
background knowledge and interest before offering options. If students feel
unprepared or unfamiliar with a subject, choosing can become frustrating or
intimidating. In such cases, students may prefer decisions to be made for them,
rather than risk appearing incompetent.

Teachers suggested tailoring choices to students’ cognitive levels by
offering activities of varying difficulty. Providing small sets of equally
challenging options can help students make more informed decisions. In
multicultural classrooms, promoting peer acceptance and culturally relevant
content is also essential when using choice-based strategies.

5. Is there a relation between choice strategy and teachers’ emotional
intelligence?

Yes, teachers highlighted a strong connection between choice-based

strategies and emotional intelligence (EI). Allowing students to choose helps

them develop decision-making skills, responsibility, and emotional regulation.
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When students select tasks that resonate with them, they are more likely to feel
positive emotions, contributing to a productive and focused learning
environment.

Emotional intelligence supports both students and teachers in managing
emotions during the learning process. Teachers with high EI can better respond
to student needs, manage classroom dynamics, and model emotional awareness
and regulation. They can recognize when students are overwhelmed,
disengaged, or in need of encouragement, adjusting instruction accordingly.

Emotionally intelligent students are more likely to make thoughtful,
balanced decisions, considering both immediate outcomes and long-term goals.
This supports deeper engagement and more respectful classroom interactions.
Teachers with high EI also contribute to building students’ emotional skills,
further enhancing the overall learning climate.

6. Do teachers need training in developing and enhancing their emotional

intelligence competencies?

Most teachers agreed that emotional intelligence is a critical competency
that directly influences student motivation, engagement, and academic
achievement. Training in EI should be an essential component of teacher
education and professional development.

When teachers are equipped with emotional intelligence skills, they
create focused, empathetic learning environments that strengthen relationships
with students and increase instructional effectiveness (Salovey & Sluyter, 1997;
Durlak et al.,, 2011; Brackett & Katulak, 2013). Teachers who model emotional
awareness and resilience foster emotionally healthy classrooms that support
motivation, collaboration, and academic risk-taking.

The integration of emotional intelligence, choice-based strategies, and
decision-making development creates a responsive and empowering classroom
culture. Together, these elements promote student motivation, self-regulation,
and lifelong learning.

3. The Poems project

The POEMS project fills a gap and meets teachers’ needs as it seeks to
enhance teachers' knowledge and understanding of emotional intelligence (EI)
to create an effective and inclusive learning environment for students.

3.1. The project objectives

The POEMS project is funded by the European Commission under the
Erasmus+ programme and implemented by the EuroED Foundation, lasi, Romania,
in a partnership of universities, schools, and NGOs from Italy, Latvia, Spain, Turkey
and Romania. The project aims to foster the development of students’ and
teachers’ emotional intelligence as a key competence that can contribute to
enhancing inclusion at lower secondary school level; Support teachers in
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creating an educational environment in which students can develop their
emotional intelligence skills to consolidate their key competences; Improve
student capacity to develop their personal and interpersonal key competences
based on emotional intelligence.

3.2. The project target groups

The main target groups are lower secondary school teachers (teaching
students aged 11-15) and students (aged 11-15) who need to develop their
personal and social skills based on EI. Teachers play a crucial role in supporting
students' development and are chosen based on their ability to understand and
develop EL

3.3. The project will produce the following results:

* A complete Digital Training package, which includes a self-assessment
tool and training materials to address teachers’ needs to deepen their
knowledge on the relevance of emotional intelligence and on the
educational methods and tools necessary to foster emotional intelligence
as a key competence at school.

* A collection of Lesson Plans on how to make use of innovative
methodologies based on emotional intelligence to enhance personal and
interpersonal key competences of the students, in order to impact on
school communities in terms of solidarity and inclusion.

* A publication promoting awareness of the link between mastering
emotional intelligence and enhancing the inclusiveness of the learning
environments.

4. The digital training package
4.1. The self-assessment tool for teachers

The self-assessment tool for teachers consists of three online
multiple-choice questionnaires based on Salovey and Mayer's definition of Emo-
tional Intelligence (the “Ability model”). Upon completing the questionnaires,
users receive feedback that provides specific scores for each of the four
competencies: perception of emotion, use of emotions, understanding emotions,
and managing emotions. Based on their scores, teachers are directed to suitable
training materials tailored to enhance their skills in these areas.

4.2. The project online course

The project online course has been designed to enhance teachers'
knowledge and understanding of emotional intelligence as a means of
facilitating the acquisition of key competences for developing a more effective
and inclusive learning environment for their students.
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The word “emotional intelligence” (EI) was used for the first time by
Salovey and Mayer, who identified five domains of EI: self-awareness, managing
emotions, motivating oneself, empathy and handling relationships. The
dimensions of emotional intelligence have long-term impacts, which is why it is
increasingly included in company employee training programs, where for
example, high levels of motivation correspond to an increase in productivity. For
this reason, it is important to cultivate EI from school, not only to increase
academic performance, reduce stress and anxiety, but also to encourage the
building of healthy relationships and responsible civic engagement.

The project consists of four modules plus one zero module:
What is emotional intelligence

1. Perception of emotion: focused on the ability to perceive emotions in
oneself and others

2. How to develop students’ competence to use emotions to facilitate
critical thinking

3. How to develop students’ competence to understand what emotions are
and how to understand emotional information and causes

4. How to become an emotionally competent teacher

Each module, lasting 60 minutes, consists of three parts:

1. Introduction to present the topics of the module

2. Multimedia material consisting of papers and chapters to read, a toolkit
and a handbook to practise, videos and presentations to watch

3. A test for the self-assessment of acquired knowledge.

At the end of the modules there is also an additional bibliography on the
topics covered.

Module 0 serves as an introduction to emotional intelligence,
emphasizing its significance for self-understanding, social interactions, and
coping with daily challenges, while identifying five key areas: self-awareness,
self-regulation, self-motivation, social awareness, and social skills. Cultivating
emotional intelligence is crucial for developing an emotionally intelligent and
inclusive society, beginning in educational settings, as low levels of emotional
intelligence can lead to disruptive behaviors (Serrat, 2017).

Module 1, titled "Perception of Emotion," focuses on recognizing
emotions in oneself and others, discussing the six primary emotions identified
by Ekman (1967): anger, disgust, fear, happiness, sadness, and surprise. The
module covers historical theories of emotional intelligence, including the ability,
mixed, and trait models of emotional intelligence.

Module 2 explores how emotions influence learning, helping teachers
leverage emotions to enhance cognitive processes. It discusses the relationship
between emotions and learning, supported by brain imaging research (Attard et
al., 2022). Pekrun (2014) identifies four categories of "academic emotions" that
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promote student learning, highlighting the need to understand the specific focus
of emotions in educational contexts.

Module 3 distinguishes between emotions and states of mind and addresses
secondary and complex emotions arising from social interactions and cultural
differences. It introduces the concept of cultural humility, defined by Tervalon and
Murray-Garcia (1998) as a commitment to ongoing self-reflection and openness to
cultural diversity, essential in multicultural educational settings.

Module 4 emphasizes the role of teachers in developing emotional
awareness and managing students’ emotions to foster a safe learning
environment. It discusses emotional regulation strategies, highlighting the
importance of self-regulation for both teachers and students in creating effective
learning environments. Research (Sutton et al., 2009; Johnson, 2016) suggests
that self-regulation is often overlooked in teacher training, despite its
importance in preventing disruptive behaviors.

5. Teachers’ testimonials

We introduced the project—including its objectives, target groups, and
main concept of Emotional Intelligence along with the online course—and
showcased its platform to teachers and principals from the schools in our
network. We invited them to take part in evaluating the online course. This
phase involved 30 teachers from seven schools in Iasi, comprising three high
schools (both vocational and theoretical) and four lower secondary schools with
diverse backgrounds, including private institutions and state schools catering to
students at risk of dropping out. The feedback from the teachers' questionnaires
assessing the e-learning training package has been positive and encouraging
(Figurel).

E-learning Training Package
Consistency E 9.7
Innovativeness _ 9.7
Clarity _ 9.8
Coherence _ 9.9
Accessibility _'_ 9.9
Relevance _ 98

Average | 9.8

0.0 2.0 4.0 6.0 8.0 10.0

Figure 1
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The scores vary from 9.7 to 9.9, with an overall average of 9.8 assigned
to the course. Participants valued the project for its grounding in reality and its
alignment with contemporary concerns mentioned by the initiative. Module 4
was thought to be the most intriguing (30% of respondents), followed by Module
2 at 22% and Module 3 at 20% (Figure2).

Most interesting Module .0 0. what i

Emotional
Intelligence

Aodule 4 - How to 11%

become an
emotionally
ompetent teacher
30%

Module 3 - How
develop the
competence of

students to
understand what students to use
emotions are emaotions
20% 22%
Figure 2

Coherence and accessibility are vital components of the online course
on Emotional Intelligence in educational institutions, achieving an impressive
rating of 9.9 from teachers. Coherence guarantees a logical and organized
advancement of knowledge, enabling concepts to build up, hence helping
teachers in comprehending and implementing emotional intelligence principles
in varied classroom settings. Accessibility improves this experience by offering
a user-friendly platform that caters to various learning styles and levels of
technological proficiency. Collectively, these attributes cultivate an inclusive
atmosphere that allows educators to interact with the material with ease, thus
facilitating the development and application of their emotional intelligence
competencies in pedagogical practices.

I appreciate the seamless transitions between modules and the thoughtful
organization of materials, which together foster an engaging and enriching
learning experience that supports both their professional development and student
outcomes (LM- teacher).

Clarity and relevance are essential attributes much appreciated by
teachers, achieving a score of 9.8. Clarity guarantees that course materials are
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direct and intelligible, enabling educators to readily understand intricate ideas
pertaining to emotions and interpersonal dynamics in the classroom.

The e-learning training package deepens my knowledge of Emotional
intelligence. The online course, which encourages teachers to develop students’
emotional intelligence, sparked my interest in this concept. It is well-structured and
clearly organised (AA- teacher).

This project provides clear practical resources and reliable strategies to
implement exactly when we need them. I highly appreciated the package, which
offers hands-on materials and techniques to use in classes presented in a clear way.
This clarity enables teachers to easily integrate these resources into their lesson
plans, enhancing student engagement and understanding. Both teachers and
students can benefit significantly from the structured support it provides
(CA-teacher).

The teachers also found the e-learning training package relevant to their
context (score 9.8):

In today's digitally driven educational landscape, an online course focusing
on Emotional Intelligence (EI) in schools is vital for fostering a balanced approach
to learning. As students increasingly engage with technology, they may struggle to
navigate their emotions, leading to challenges in social interactions and mental
well-being (DV- teacher).

This course equips educators with essential EI skills, enabling them to
recognize, understand, and manage their emotions while effectively utilizing digital
tools. By integrating EI into the curriculum, schools can create a nurturing
environment that promotes empathy, resilience, and healthy relationships, ensuring
that students not only thrive academically but also develop the emotional
competencies necessary for success in an increasingly complex world (MM- teacher).

Consistency and innovation are the attributes teachers valued next,
receiving scores of 9.7. In the context of an online course on emotional
intelligence in schools, consistency and innovativeness are crucial for improving
the learning experience for educators.

I think that the package is a very consistent and innovative resource, which
ensures that teachers can rely on a structured course that effectively helps them
integrate emotional insights with digital technologies.

The innovative training package encourages us, educators, to explore new
methodologies and tools that foster deeper connections with students. By combining
these two features, the course not only maintains a solid foundation but also adapts
to the evolving needs of both teachers and learners, ultimately promoting a more
engaging and impactful educational environment (CZ- teacher).

The innovative training package inspires creative approaches and fresh
ideas, fostering an engaging learning environment that keeps educators motivated
and responsive to new challenges in the classroom. Finding a good balance between
these aspects not only helps participants learn more about emotional intelligence,
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but it also gives them the tools they need to handle the challenges of using both
emotional awareness and new technology in their teaching (RS- teacher).

This online course on emotional intelligence in schools has proven to be
a valuable resource for teachers, equipping them with practical tools and
insights to foster a supportive learning environment. The e-learning training
package serves as a powerful motivator, encouraging educators to enhance their
professional practice and effectively address the challenges posed by at-risk
students. All participants agreed that the materials are reliable, contextually
relevant, and help them and their students develop emotional intelligence.
Importantly, this project lays a foundation for ongoing professional
development, guiding teachers in implementing competency-focused
approaches that prioritize student-centered learning. To make this initiative
even better, it would be great to include ways for educators to work together and
share their experiences and strategies. This would help the whole educational
community become more emotionally intelligent.

6. Conclusions

The decline in students' intrinsic motivation as they age presents a
significant challenge for educators, highlighting the need for effective strategies to
rekindle this motivation. The Self-determination theory emphasizes the importance
of addressing students' needs for autonomy, competence, and relatedness, with
choice being a key element in meeting these needs. To implement this approach
successfully, teachers must have a strong understanding of their students and
possess a high level of emotional intelligence.

The POEMS Project serves as a valuable resource for teachers, offering
a self-assessment tool and an online course designed to enhance their emotional
intelligence skills. This course has proven effective in providing educators with
practical tools and insights, thereby creating a supportive learning environment
that benefits at-risk students. Participants have found the training materials to
be reliable and relevant, contributing to their personal growth and the emotional
intelligence development of their students.

However, our study had limitations in terms of time and application. It
was conducted for just one month, and we did not assess the students' progress
after the teachers completed the course. This will be explored in future studies.

This project lays the groundwork for ongoing professional development,
encouraging educators to adopt competency-focused, student-centered
approaches. The course modules provide essential resources for lower secondary
school teachers, enhancing their capacity to cultivate emotional intelligence and
positively impacting students' academic and social outcomes.
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